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1. Introduction

There are several different cohorts of learners that attend the Provision. This includes learners that may attend the
Provision as an interim placement, whilst awaiting allocation of their next educational setting. Whilst attending the
Provision learners will receive broad and aspirational learning experiences implemented through our curriculum pillars,
this includes core skills, key concepts and socialisation. The Provision is also used as part of a larger package for learners
that are struggling fo access mainstream education.

Learners will remain registered with their ‘home provision’ whilst The Bridge offers a targeted program aimed at
supporting learners to be ready for reintegration or their next destination. This allows learners to access a broad and
aspirational experience through therapeutic interventions, individual learning pathways and preparation for transition
to their next destination.

Our curriculum at the Provision is underpinned by our core values. We aim to provide a curriculum that is inspirational,
innovative and imaginative. Our children will learn through our careful nurturing approach, to blossom into creative and
responsible learners who will demonstrate collaboration and perseverance in their learning whilst on their journey with
us. The curriculum at the Provision delivers a high quality of education for every learner, (regardless of ability) we provide
the opportunity to acquire new knowledge, become inspired and most importantly experience success. The Provision
provides a holistic approach to education for all learners. We recognise that mainstream methods of learning have not
been successful for our learners thus we place a strong emphasis on providing learning through a therapeutic approach
and with enriching opportunities.

The curriculum is designed to promote attainment in the core subjects of English and Mathematics. We recognise that
our learners often arrive feeling anxious and have various barriers to learning as well as low self-esteem and negative
experiences. Although the emphasis on academic achievement remains crucial, raising their self-esteem and boosting
their confidence is our main priority. This is carefully managed through our strong therapeutic offering.

Our curriculum comprises planned lessons and activities which we organise in a particular order to promote personal
growth and development for each of our learners . Our curriculum seeks to ensure that we foster progression alongside
independence and responsibility in all our young people. We ensure that all our young people have a broad, balanced,
and relevant education which provides continuity and progression but most importantly takes individual starting points,
individual learning styles and differences into account. We aim to teach our learners how to grow into positive,
responsible people, who can work and cooperate with others while developing the knowledge and skills which will enable
them to achieve their full potential.

All subjects are planned and designed to deliver the curriculum in a way that excites and energises our learners. Enabling
them to learn deeply and respond creatively and confidently. Therefore, regardless of their starting date with the
Provision, all learners will leave with new knowledge, gaps filled and some barriers to learning dissolved.

2. Values

The core values of the Provision are embedded throughout all aspects of our offering. We recognise, teach and celebrate
the value of freedom and strive for our learners to be FREE. Free to achieve, have opinions and be themselves. Free from
the effects of intimidation, bullying and low aspiration. FREE represents:

e Friendship; many of our learners have come from settings where maintaining friendships has been difficult.
Therefore, we start all transitions with a primary focus on relationship building. This continues to be a large focus
throughout the time that learners spend with us at the provision. In addition, our curriculum embeds the notion
of friendship and trust; whether this be through the daily tfeamwork during lessons, PSHE understanding healthy
relationships or team building activities outside of the classroom.

e Respect; we understand that not everyone will always agree, be friends or want to be around each other.
However, rooted within our curriculum and beyond, is the absolute need to respect each other; respect that views
may differ, likes and dislikes may change and that culture, choices and lifestyles may not be the same. Learning
how to respond to decisions, events or scenarios is a critical life skill that is necessary beyond education, with
respect at the helm.



e Effort; as many of our children have spent time out of education for varying reasons, we understand that self
esteem is a significant barrier. Success at the Bridge is measured in many different forms and we support
learners to understand this and celebrate their many achievements.

e Equity; Regardless of education background, socioeconomic status, academic ability or cultural diversity, every
child at the Provision is given the tools they need to succeed. Equity is a compulsory and vital provision
expectation and is immersed within all aspects of the curriculum but regularly focused on specifically within
PSHE and SMSC.

At the Provision we promote a programme of pastoral care ensuring our learners’ emotional and social needs are met
whilst encouraging curiosity and inquisitiveness. We challenge our young people to take responsibility for their
behaviours, improve attitudes to provision life and make academic progress across the range and breadth of curriculum
opportunities available. Whilst every learner has different prior learning and levels of knowledge in all areas of the
curriculum, we value those different starting points and promote the value of equity in every aspect of our curriculum.

The Provision’s curriculum does not undermine the fundamental British values of democracy, the rule of law, individual
liberty, and mutual respect and tolerance of those with different faiths and beliefs.

3. Aims

Intent

At the Provision, all learners have the right to access a curriculum that is challenging, enthralling, appropriate, and
meaningful to their individual needs, without compromising their entitlement. As an alternative provision, we provide
temporary respite for children who have faced struggles and challenges within their mainstream environment due to
their behavioural or learning needs. Lessons at the Provision aim to motivate, engage and capture the interest of our
learners to prepare them for the next stage of their educational journey. For these purposes, our curriculum takes on an
investigative approach where children are presented with a key question as their lesson focus.

With the complex learning and behavioural needs of our learners , we acknowledge that the needs of each individual are
central. The provision offered is sufficiently flexible to enable learners to be placed at an appropriately challenging point
on the continuum, at any point during their time with us. We also recognise that these needs may change, sometimes
frequently and at short notice, therefore our curriculum also offers the flexibility fo meet those changing needs.

We recognise that many of our learners have previously become disengaged from learning and struggle to see the value
of education, resulting in gaps in their knowledge. This disruption to their learning means they can exhibit a wide range
of both emotional and educational needs, which can additionally impinge negatively upon progress. The clear routes of
progression and development within the curriculum long term plans, medium term plans and short term plans allows for
continuity and coherence across stages. Targets are set for academic and individual needs, and end-points are clear.
This ensures that learners have the knowledge and skills they need to reach these points and succeed beyond.

The curriculum development, in conjunction with the needs of the individual, strives to ensure meaningful progress for
all learners so that they may:

e Become confident individuals who are able to develop safe, happy and healthy relationships, while
understanding and learning how to maintain healthy individual wellbeing.

e Recognise core values of spiritual, moral, social and cultural development so that they will become thoughtful
and respectful citizens within their community and beyond.

e Understand the value of education and begin to prepare them with the opportunities, responsibilities and
experiences for their next destination, along with life after education.

The depth and breadth of our curriculum includes; English (Reading, Writing and Spoken Language), Mathematics,
Science, Physical Education, Art and Design, PSHE, SMSC, humanities for lower and history for upper. ICT links are
explicitly outlined on long term plans with the purpose of embedding ICT skills in much of what learners do. Therefore is
not offered as a separate subject.



Implementation

Learners join the Provision with their own individual learning needs, and our curriculum implementation ensures that each
learner is able to access a curriculum pillar (Appendix A) that enables them to make the very best progress that they can.
The emphasis is always to provide an accessible curriculum that enables learners of all ages to develop behaviours for
learning and the skills for independence that can be taken beyond their time with us. Our provision works in partnership
with parents, carers, home provisions and local authorities and all views, including that of the learner, are taken into
account in achieving the appropriate balance between the learners ’ right to curriculum access and the need for some
learners to access other experiences. These may include adjusted transition timetables, targeted interventions or further
adapted curriculum. We recognise that all learners are unique - they have individual triggers and coping strategies. A
PACE (Playfulness, Acceptance, Curiosity, Empathy) approach is used to aid dysregulated or escalating learners and
adaptive strategies are implemented throughout their journey with us, fo allow them to maximise access to learning.

In our lower provision, an enquiry based curriculum has been devised for learners to follow with the aim that they can
approach their lessons in an investigative and questioning manner. An overarching termly enquiry is presented to the
learners and drawn back to in each lesson for learners to make explicit links within their learning. In addition to this, each
lesson has a key question in order that learners can deepen their understanding. Through this approach, learners are
able to take more control of their learning, making tangible links.

An investigative approach is continued in the upper phase with the presentation of key lesson questions. Learners will
use a balance of visual based learning and kinaesthetic approaches to address the learning rooted within the key
question.

Learning objectives are outlined in each book for lessons and these are highlighted when met, in line with our marking
policy. Short term plans are used to address next steps and inform teacher assessments. Next steps are also highlighted
and addressed with the learner.

Subject led learning at the Provision focuses on the National Curriculum programmes of study with overarching termly
enquiry. Each term and where possible, the enquiry is achieved through carefully planned cross curricular links. This cross
curricular approach enhances critical thinking, generates a deeper level of understanding and promotes reflection across
the board. Consequently, it is essential that the overarching enquiries are well planned and take into account the
individual community at the Provision. All lessons are taught with adapted teaching strategies and implemented to allow
for children to work independently but within their own academic ability. This allows new learning to commence, gaps to
be filled and common misconceptions quickly addressed to ensure they are not at a disadvantage compared to their
mainstream peers. We have a generous ratio of Teaching Assistants to learners (1:1 or 1:2), allowing high levels of support
for every child. These high ratios also mean that if a learner requires a movement break or support with an intervention,
this can be completed successfully and where necessary, outside of the main classroom, without disrupting other learners
' focus or taking away their support. Our curriculum is underpinned by the academic skills focus. However, the golden
thread throughout all learning focuses on teaching children how to learn and developing life skills; the ability to ask
questions, to engage in meaningful conversations or to form healthy relationships. We believe that children must learn
how to learn, before they can do so. Understanding how to learn is a life skill that is useful beyond education and will
assist in allowing all individuals a successful future.

Enquiry based learning: It is important fo us that learners become part of their own learning journey and their inspiration
is provided by their ability to immerse themselves in their own developmental pathway. For this reason, we have
developed an enquiry based curriculum. This allows learners to become scientists, historians, explorers, investigators and
much more. Lessons take on an investigative approach where learners spend their learning time exploring answers to
key questions, simultaneously, providing them with valuable curriculum knowledge. This approach allows SEMH
development to be embedded within their everyday learning. Through this, learners at the Provision are provided with
extensive opportunities to explore, imagine, play and be curious about the world around them.

At the Provision, we look to promote a deep rooted enthusiasm and passion for reading. Learners are assigned a reading
book based on baseline phonics and reading assessment. In addition fo their guided reading, a short story or ongoing
chapter book is read to the class as a transition back into learning from breaktime, chosen daily by a different learner,
and the day is finished with a continuing chapter book story over the week/term. All staff at the Provision have been
trained to deliver Twinkl Phonics interventions. In our lower provision, an initial phonics assessment is completed on a
learners arrival with us and they are given phonics learning appropriate for their level. Learners are streamed for their
phonics learning to ensure that they receive appropriate content for their ability.



Learners throughout the provision are streamed for their core subjects. This allows learning to be needs driven and
matched appropriately to a learner's ability rather than age. Teacher-led assessments and baseline assessments are also
completed within a timely manner based on individual need. Secure baseline assessment tools are used throughout the
provision.. This allows us to identify and diagnose learning needs while measuring and benchmarking learning potential.
Initial assessment allows for adapted teaching strategies to be implemented where necessary throughout the curriculum.
Data from this assessment is recorded and tracked and contfinuous formative assessment takes place throughout the
year to track progress and provide standardised scores.

At the Provision, we promote learning in many ways. While many lessons are interactive, learners also have opportunities
to participate in sensory, play based and outdoor learning. Teachers are skilled at bringing these methods into their
academic lessons.

Enrichment opportunities help learners develop skills, strengths and understanding beyond what is learnt in the
classroom. We strive to ensure there are opportunities for our learners to delve into enrichment activities within the
community throughout each term. In addition to external trips, we encourage the inclusion of the community within our
provision by inviting local organisations to engage with the learners.

As many of our learners have come from settings where managing behaviour has been a barrier for them, clear behaviour
management strategies are vital. Learners are informed during their initial session of the provision's expectations and
introduced to our behaviour stages. All adults throughout the provision use the language of these stages with learners.
More information on this can be found in our behaviour management policy.

Impact

To ensure our curriculum remains highly effective and fit for purpose, we continually reflect on learners' outcomes. To
do this effectively, we monitor, review and complete formative assessments, learner voice, work scrutiny and learning
walks. Leaders review learners’ outcomes, data and teaching to judge the standards of teaching and outcomes for
learners in all subjects across the curriculum. Ways which these are measured are:

e Formative assessments are recorded formally using BSquared and Twinkl Phonics Trackers to measure if actions
are making a difference, or if strategies need adjusting.

® Senior Leaders/Curriculum leader work scrutiny

e Learner progress meetings

e Monitoring of learner well-being and engagement using Class Charts.

e Monitoring the impact of Social, Emotional and Mental Health Interventions through Boxall Profile assessments.
® Reviewing Class Charts for behaviour data.

e Monitoring of EHCP provision plan targets.

e Reviewing individual learner behaviour plans to assess the impact of strategies and interventions.

® Reviewing learner attendance data.

® Learner voice in annual reviews and bi termly reports.

e Parent surveys and parent evenings for feedback.

e Parental feedback at EHCP reviews - completion of Section A form.

e Observation of learner engagement during regular drop-ins, lessons observations and learning walks.
e Assessing the impact of transitions through learner well-being at the start of the new academic year.
e Reviewing the impact of Safeguarding referrals and parents support and engagement.

e Regular teacher meetings to discuss updates, development and complete training.



Our aim for each of our learners is that they transition to the next stage of their education with as much potential to
achieve their best outcomes as possible. Bespoke packages are implemented to ensure learners have access to a varied
curriculum that:

e Increases attainment - with an adapted setting and bespoke curriculum, learners are able to learn and progress,
creating a positive impact on their learning.

e Increases attendance - AP attendance for the Provision is good for individuals and is significantly above
attendance to previous settings.

e Reduces the number of end of sessions (suspensions) and disruptive incidents a learner is involved in - learners
previously receiving high numbers of suspensions have now settled and built strong relationships with teachers
and children.

e Reduces involvement in offending behaviour - learners are learning how to cope with difficult situations
e Improves the learner's self - esteem, confidence, motivation and sense of direction.

e Supports learners to build and sustain positive relationships with professionals, family and friends which includes
the ability to communicate, cope with authority and work with others.

e Raises aspirations.

e Improves life outcomes.

4. Boxall Profile

The Provision team knows that young people learn best when they are happy and settled. At the Provision we are using
the Boxall Profile® to help us develop our learners’ social, emotional, mental health and well-being. Using this tool will
help us to tune into each learner’s current developmental needs, identify any gaps and then plan to meet them. Positive
relationships are at the heart of the Provision, and we use these relationships, together with play and creative activities,
to give children key experiences at each different stage of their development fo meet their needs.

The Provision uses the Boxall Profile® for all of our learners and this enables us to uncover undiscovered moderate SEMH
needs in learners. Using the Boxall Profile® is the best way to identify and address hidden SEMH issues, to ensure that
every child and young person gets the support they need to engage fully with their education. Boxall Profile® assessments
are not designed as a diagnostic tool for specific mental health conditions, learning difficulties or developmental
difficulties. Instead, assessments are designed to help professionals understand and work more effectively with children
and young people, in a way that's sensitive to the needs of the child or young person being assessed. Using the Boxall
Profile® will give the Provision ability to generate unique lesson plans tailored to each child’s specific SEMH needs, helping
educational professionals to support and promote the emotional wellbeing of children and young people. The Boxall
Profile® unique features are the ideal support to effectively tackle individual challenges as well as evidence levels of need
across groups.

5. The Curriculum

At the Provision all our learners will have access to the following subjects. The subjects within the curriculum are:
e English
e Mathematics
e Science
e PSHE
e Humanities (lower)

e History (secondary)



e Art and Design

e Physical Education

e SMSC (Aspects of RE are covered within SMSC)
e Food

We recognise all our learners will have difficulties in different areas and gaps in their learning and differing experiences
of education and learning. All work is adapted and aims to take each learner on a learning journey taught at their
individual level of need. To progress we foster the courage and resilience to be within a classroom setting and a
willingness to learn.

6. Organisation and planning

We take great care to plan our curriculum carefully, pitching at an appropriate level and ensuring coherence and positive
learning experiences at every stage. Long term plans are developed by the Education Lead in order to ensure full
coverage and progression is met through all curriculum subjects. Medium term plans are completed by class teachers to
ensure that they are evidencing progression throughout a term and showing key links where necessary. Short term plans
are used by teachers to show the intent, implementation and impact of their daily lessons. This is where activities will be
planned, adaptations made and explicit SEMH targets outlined. Additionally teachers use short term plans to record
progress and feedback. This is used to inform future planning and assessments.
(See Appendix D,E and F)

Our weekly overview also allows clear strategies to be provided that will aid the Teachers/teaching assistants to support
learners within the lesson. This also includes resources that might be needed. Key questions are also highlighted on our
weekly overviews to provide an initial assessment for learning.

7. Assessment

At the Provision we believe that an accurate understanding of every learner’s starting point is the basis of high-quality
teaching; it allows learning to be planned and taught appropriately to meet the needs of our young people so that all are
supported, guided, stretched, and nurtured in the most effective way. We ascertain this information by building positive
professional relationships with the learners, and some are able to openly express what their barriers to learning were
previously.

Where possible we request all profiles, produced in line with statutory requirements from previous settings. WRAT
assessments will be completed by our SENCO when deemed needed. Boxall profiles are completed for all learners and
from this, we recommend specific, Educational Psychologist approved, strategies to better support our young people to
find it easier to access their learning and experience more success. Learners will also undertake baseline assessments in
English and Maths using appropriate online tools. During each academic term there is continuous teacher and formative
assessment that takes place and tracked using our online assessment tool.

8. Inclusion

At the Provision teachers set high expectations for all learners. They will use appropriate assessment, alongside EHCP’s,
to set ambitious targets and plan challenging work for all groups, including:

e More able learners

Learners with low prior attainment
e Learners from disadvantaged backgrounds
e Learners with SEN

e Learners with English as an additional language (EAL)



The Teacher will plan lessons so that learners with SEND can study every subject offered, wherever possible, and ensure
that there are no barriers to every learner achieving.

The Teacher will also take account of the needs of learners whose first language is not English. Lessons will be planned
so that teaching opportunities help learners to develop their English, and to support learners to take part in all subjects.
More information about how we support learners with EAL can be found in our EAL policy.

Recognising that all our learners come to us at a different stage in their educational journey, it is important for us to
establish a comprehensive understanding of their academic ability as well as their social, emotional and mental health
needs that might act as a barrier to them successfully accessing their education both now and in the future.

The use of assessment helps us to identify any strengths or weaknesses in their core abilities. From these scores, we are
able to suggest strategies to support the learner in both being able to better engage in academic learning, and to
strengthen their core abilities.

To ensure we are effectively meeting the learners > SEMH needs, we use the Boxall Profile to establish the main areas of
need. We then use the program to help us create individual targets for the learners, and strategies for the learners and
staff to use to support them in meeting this. These are reviewed termly in order fo ensure that progress is being made
as well as recognising any new areas of need which may arise.

For our learners with an EHCP, during their induction period, the SENCO carries out an audit of their Section F, and,
working with the Curriculum Lead, informs The Teacher of the strategies identified, for their teaching and planning to
be adapted according to the needs of the learner. Where Section F highlights specific interventions, the SENCO and
Education Lead will ensure this is added to their bespoke timetable In addition to the specific Section F focus, all staff
have access to in-house training on EHCP’s and how they can use the document in order to better understand and
support the learners.

We request that referring provisions provide any supporting documents, such as Speech and Language reports and
Educational Psychologist reports. From these, we also share all suggested strategies with all staff to aid with their
planning and direct working.

As a provision we use a Provision Map program to effectively support and monitor the learner’s progress. This allows all
staff to easily refer to the learner’s supporting documents, and ensure they are planning appropriately in accordance to
the learners’ needs and proposed strategies. Targets set, from the EHCP outcomes, the Boxall Profile, and any
academic targets, are recorded on the program, and tutors are required to review these on a monthly basis. This allows
us to ensure progress is consistently made, and where it isn’t, a change in approach is made to help better engage the
learner. Any changes to strategies used to support the learner is recorded on their passport, which is also reviewed on a
regular basis, and links to their profile on Class Charts, which all members of staff use daily to recorded sessions.

Further information can be found in our statement of equality information and objectives, and in our SEN policy and
information report. It also reflects requirements for inclusion and equality as set out in the Special Educational Needs
and Disability Code of Practice 2014 and Equality Act 2010.

9. Monitoring arrangements

The Managing Director and Education Lead will monitor whether the provision is complying with the relevant
frameworks and teaching a “broad and balanced curriculum” which includes the required subjects, through:

e Teacher meetings
e Lesson observations
e Provision visits
The education lead will monitor the way their subject is taught throughout the provision by:
e Lesson observations
e Learning walks

o Book looks
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1

e Teacher meetings

This policy will be reviewed every year by the Education Lead.. At every review, the policy will be shared with all
teaching staff.

Appendix A - Curriculum pillars

We recognise that learners come in at different stages of emotional development. Not all learners are at the stage where
they are ready to access lessons or be in a classroom. For this purpose, our provision follows 4 main curriculum pillars to
help support learners with engagement at whatever level they join us at. Our aim is to ensure that each pillar is in place
to underpin the formal academic learning whilst continuing to develop therapeutic strategies and social and emotional
skills that allow the learner to move successfully into adulthood.

Pillar 1: Engagement Steps

11



To prepare learners who are unable to access education by providing a programme of engagement and adapted
curriculum to allow the development of basic cognitive skills that enable access to targeted clinical therapies and
education. This is a time to build relationships and develop trust allowing the first steps for learners to engage with us
and develop the confidence needed to thrive in education.

Pillar 2: Progression Steps

This is our core offer at all our provisions where we deliver core subjects but in small groups where we ensure that each
individual child’s needs are met. This includes ensuring that everyone can access movement breaks, sensory tools,
breakout spaces and individual staff support.

Pillar 3. Steps for Life

The steps for life pathway is designed to aid all learners to develop confidence, life skills, emotional literacy. It is flexible
to cater for the individuality of each of our learners. Steps for life is a golden thread that is woven within all parts of the
curriculum and supports each learner to successfully transition onto their next destination.

Underpinning pillar: Therapies & Interventions

Learners who attend the Provision will often arrive with complex needs that require the support of a full therapeutic
programme therefore an individual’s timetable is planned and implemented in conjunction with the therapies team.

With a high level of engagement developed in the ‘Underpinning’ pillar and an increased ability to follow provision
systems, engagement in therapeutic processes is more successful and meaningful. This will enable staff and learners to
utilise the trusting relationship built to help repair past relational trauma, develop cognitive skills, engage in focused
therapies and behavioural programmes. Therapeutic interventions underpin the ability to learn and support the academic
process.
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Appendix B - Therapeutic Curriculum Offer

Intent

Often, when our learners first attend the Provision, they are not ready to engage with the academic aspects of our
curriculum; therefore, it is our responsibility to foster an approach which enables them to reach that point. We recognise
that before a young person is ready to engage with formal learning opportunities, they must first feel safe, and secure
in the environment and build trusting relationships with the adults that are supporting them.

At our Provision we recognise that many of our learners have experienced adverse childhood experiences (ACEs) and
tfrauma that impact their ability to engage with learning in a conventional educational setting. Our learners often have
undiagnosed, or recently diagnosed additional needs, which have contributed to a disrupted education prior to joining
us.

Our therapeutic curriculum is designed to address the emotional, social, and academic needs of our learners by providing
a nurturing, trauma-informed approach that supports their holistic development.

The core objectives of our therapeutic curriculum are:
e To provide a safe and supportive environment where learners feel valued and respected.
e To help learners develop emotional resilience, social skills, and a positive sense of self.

e To embed therapeutic approaches, such as PACE (Playfulness, Acceptance, Curiosity, Empathy), into everyday
teaching and learning, enabling learners to build trusting relationships with staff and peers.

e To ensure learners achieve their potential in both academic and personal development by offering interventions
that address gaps in learning and promote engagement.

e Empowering learners to reach their goals by fostering a growth mindset.

Our therapeutic curriculum underpins all we do at the Provision, prioritising the wellbeing, emotional health, and
readiness for learning, with the aim of helping learners become confident, well-rounded individuals who can succeed in
life.

Goals of the Therapeutic Curriculum

The goals of our therapeutic curriculum are aligned with our broader educational aims, focusing on the following key
areas:

e Emotional Regulation: Helping learners understand how to manage their emotions and behaviours through
consistent routines, clear expectations, and therapeutic support.

e Personal Success and Positive Identity: Developing a sense of self-worth and achievement in learners through
positive reinforcement, personalised learning plans, and tailored support.

e Social and Cultural Awareness: Encouraging learners to develop tolerance, empathy, and social understanding
through relational activities and community-building exercises.

e Cognitive and Academic Growth: Addressing gaps in learning caused by a disrupted education, whether this is
through periods out of education, mis-understood need or trauma

Therapeutic Interventions

We use a variety of interventions and approaches to support the individual needs of our learners, designed to promote
emotional wellbeing alongside their academic achievement:

e Lego Group - Our Lego Group is a structured, collaborative intervention that supports pupils to develop
communication, social interaction, problem-solving and teamwork skills through shared Lego-based activities.
Pupils are given clear roles and work together towards a common building goal, encouraging turn-taking,
listening, negotiation and positive peer interaction. The group provides a motivating and predictable
environment where pupils can practise key social and emotional skills in a practical, supportive and enjoyable
way.

14



e Talk About: this social skills intervention program focussed on building and strengthening the self-awareness and
self-confidence of children and teenagers. Delivered in small groups with an adult, the sessions follow a set
program of activities designed to be reflective and supportive in looking at ourselves and how we interact with
others. The Programme includes activities to develop self-awareness, self-esteem and learners' social-
communication skills. The sessions are tailored to the needs of each learner and run at their pace, ensuring the
skills developed are properly embedded.

e The Boxall Profile: this is a social, emotional and mental health assessment tool used to identify learners’
developmental strengths, needs and areas for support. It is embedded across our whole provision and underpins
our school ethos, ensuring that SEMH development is central to learning, relationships and progress. Our SENDCo
uses Boxall assessments to create individual reports and support plans, outlining specific strategies for staff to
use within the classroom and wider school environment. This supports a consistent, personalised approach across
the curriculum, helping each learner to engage, regulate, build relationships and make meaningful progress.

e The Incredible 5 Point Scale: we use this to support our learners with their emotional literacy and communication
of their needs. By encouraging the learners to recognise how they are feeling, they are being reflective in their
thinking, and simultaneously, we are able to adapt our approach to best meet their needs in the moment.

e Word Aware: we adopt a ‘Word Aware’ approach in our classrooms, recognising the long-lasting impact that
speech, language and communication needs (SLCN) can and do have on children and adults in the UK. A
significant percentage of SLCN are undiagnosed or unrecognised; by adopting strategies recommended by the
Word Aware series, we aim o support all our learners in understanding words and language, and in turn in having
a stronger ability to understand and effectively communicate.

e Starving the Anxiety Gremlin / Starving the Anger Gremlin: delivered on a 1:1 basis for learners who require
targeted individual support, these books take an engaging and playful approach to some of the more tricky and
uncomfortable feelings our learners experience. Following a set program of activities, learners explore their
feelings and are encouraged to be reflective. The sessions are delivered at the learners pace and are only
timetabled if specific need is identified.

e Sensory Diets: learners access sensory-based support to help them regulate, focus and prepare for learning. This
includes daily sensory circuits, which provide structured opportunities for movement, alerting, organising and
calming activities before learning begins. We recognise that some learners may have sensory differences that
impact their ability to engage, regulate and feel safe in school. Where needed, sensory profiles are completed to
identify individual sensory needs and inform personalised strategies, including sensory diets and planned
sensory breaks. Our sensory room can be accessed throughout the day, as well as during specific intervention
times, to support learners with regulation, sensory processing and readiness to re-engage with learning.

e Mindfulness: Mindfulness forms part of our therapeutic curriculum and supports emotional regulation, self-
awareness and readiness for learning. Learners are explicitly taught breathing exercises, grounding strategies
and ways to notice their thoughts, feelings and physical responses. Mindfulness is embedded into daily routines,
including movement breaks, sensory circuits and regulation support. These opportunities help learners pause,
regulate and refocus before returning to learning. Throughout the year, learners have planned opportunities to
access yoga sessions delivered by a qualified children’s yoga teacher, supporting wellbeing, body awareness,
regulation and confidence. In our upper provision, learners are supported to develop awareness of their
emotional wellbeing within the wider curriculum. Much of tutor time activities focus on supporting learners within
this area and building on the key skills that they need to develop.

Everything we do is supported by our commitment to the PACE model (Playfulness, Acceptance, Curiosity, Empathy),
which is embedded in daily teaching practices to help learners feel safe, understood, and valued.

Implementation

The implementation of our therapeutic curriculum is carefully planned to ensure it meets the unique needs of our learners.
We follow a trauma-informed approach that focuses on building trust, offering consistent support, and creating a safe
learning environment.

Key aspects of the implementation include:

e Embedding the PACE Model: The principles of PACE are integrated into classroom management and teacher
learner interactions. Staff use playfulness to build rapport, acceptance to acknowledge learners’ feelings,
curiosity to understand the root of behaviours, and empathy to validate learners’ emotional experiences. This
approach helps learners feel safe and supported, promoting emotional growth and engagement.
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e Personalised Learning Plans: Each learner has an individualised plan that combines academic goals with SEMH
targets. These plans are co-created with input from the learner, family, and staff to ensure a holistic approach
to education and emotional development. Within our upper provision, learners also have personal best targets,
which are worked on throughout the week within sessions, learning opportunities and the wider school day. These
targets support the development of social skills, emotional regulation, emotional understanding and positive
learning behaviours.

e Structured Interventions: At our Key Stage 1 and Key Stage 2 provisions, our Social Understanding, life skills and
social communication interventions are embedded in the core timetable, ensuring all learners receive this
additional targeted support. At our Key Stage 3 and 4 provision, all interventions are needs led. Each intervention
is delivered by trained staff and tailored to the learner’s specific needs, ensuring consistency and targeted
support; interventions are reviewed termly, and changes to timetables are made in response to the learners’
engagement and progress made.

e Relational Support: Learners are supported through consistent, trusting relationships with key adults. This is
implemented through regular check-ins, restorative conversations, positive interactions and emotionally
avdilable adults who know each learner well. These approaches help learners feel safe, valued and understood,
providing a secure foundation for engagement, confidence and progress.

e Regulation Support: Learners access structured support to develop emotional regulation and readiness for
learning. This is implemented through daily emotion check-ins using a Five Point Scale, personalised regulation
strategies from The Incredible 5 Point Scale, mindfulness activities and sensory support. Learners also have
access to supportive spaces such as the sensory room, breakout room, playroom and garden, where they can
take time away, regulate safely and prepare to re-engage with learning. Learners additionally are supported
through consistent, trusting relationships with key adults. This is implemented through regular check-ins,
restorative conversations, positive interactions and emotionally available adults who know each learner well.
These approaches help learners feel safe, valued and understood, providing a secure foundation for
engagement, confidence and progression.

e Enquiry based learning: It is important to us that learners become part of their own learning journey, and their
inspiration is provided by their ability fo immerse themselves in their own developmental pathway. For this
reason, we have developed an enquiry-based curriculum. This allows learners to become scientists, historians,
explorers, investigators and much more. Lessons take on an investigative approach where learners spend their
learning time exploring answers to key questions, simultaneously, providing them with valuable curriculum
knowledge. This approach allows SEMH development to be embedded within their everyday learning. Through
this, learners at the Provision are provided with extensive opportunities to explore, imagine, play and be curious
about the world around them.

e Bespoke learning: For learners that are still unable to access the wider curriculum with the support of the
strategies outlined above we will then provide them with bespoke learning opportunities based on their emerging
needs and interest.

Early Language

Our therapeutic curriculum integrates language development into all aspects of learning. We recognize the critical
importance of early language acquisition, especially for learners who have both recognised and unrecognised SLCN,
including those who have English as an Additional Language (EAL).

Key strategies include:

e Adaptive Teaching: We adapt lessons, using simplified language, modelling, and scaffolding to support varying
levels of language proficiency.

e Visual Supports: Classrooms are equipped with labelled objects and visual timetables to reinforce vocabulary
and comprehension through association with real-world items.

e Continuous Provision: Language development is woven throughout the day, with open-ended tasks and
language-rich activities in both structured and unstructured settings.

e Role-Play: We build role-play opportunities into lessons, allowing learners to practise language in social
scenarios, boosting confidence and communication.

e Quality Interactions: Staff engage learners in meaningful conversations, using open-ended questions to promote
language use and varied expressions across contfexts.
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e Linking learning to unstructured time: Key phrases and vocabulary are practised during social interactions in
break times, helping learners apply language in real-life situations.

These approaches foster early language development in a nurturing, trauma-informed environment, ensuring learners
feel supported while building essential communication skills.

Impact

The impact of our therapeutic curriculum is measured through both qualitative and quantitative data, reflecting the
personal, social, and academic growth of our learners.

e Emotional and Social Impact: Learners demonstrate increased emotional resilience, improved social skills, and
greater self-confidence. The use of the PACE model and relational activities fosters strong, positive relationships
between learners and staff, contributing to a sense of belonging and security in the provision environment.

e Academic Impact: Learners show measurable progress in literacy, numeracy, and overall academic engagement.
Interventions like ‘That Reading Thing’ help bridge learning gaps, while our Social Understanding Lessons
provide the emotional support needed for learners to feel confident amongst their peers, enabling them to be
more ready to focus on their studies.

e Behavioural Impact: The therapeutic curriculum helps reduce incidences of challenging behaviour by providing
learners with the tools to regulate their emotions and make positive choices. Our trauma-informed approach
ensures that behaviour is understood as communication, and learners are supported to develop healthier coping
mechanisms.

e Long-term Outcomes: Learners leave the Provision with a stronger sense of self, improved academic skills, and
the emotional tools to navigate future challenges. They are better equipped to reintegrate into mainstream or
alternative education as well as transition to post-16 education, training, or employment.

We are able to measure the impact of all this using a number of different tools. These include but are not limited to; The
Boxall profile, summative and formative assessment strategies ( Salford reading test, Basic number numeracy test),
Bsquared, Provision mapping and the use of class charts.

By integrating approaches like PACE and interventions such as Lego Group and Talk About, our therapeutic curriculum
is designed to meet the complex needs of our learners. It enables them to thrive both academically and emotionally,
helping them build the skills and resilience necessary for future success.

Our commitment:

As an alternative provision we pride ourselves on our commitment to ensuring that we meet the needs of all of the
learners within our provision. This includes;

Ongoing staff training ensures that all team members are equipped with trauma-informed strategies, including the PACE
model. This empowers staff to support learners emotionally and academically, creating a consistent therapeutic
approach. Training helps staff manage challenging behaviours, understand trauma's impact on learning, and implement
therapeutic interventions effectively.

Effective communication between staff, learners, and families is critical in creating a cohesive support network. Regular
communication with parents, informed by the child’s progress and needs, ensures alignment between provision and
home. Open dialogue between staff and learners, using language-rich and emotionally supportive interactions, helps
build trust, reduce anxiety, and promote emotional healing.

Expert leaders in therapeutic interventions (such as a SENCO) guide the implementation of the therapeutic curriculum.
By monitoring interventions and providing training opportunities to staff, the leadership team ensures that therapeutic
practices are applied consistently. Their expertise ensures that staff are supported, interventions are effective, and
learners receive the help they need.

Tracking emotional, social, and academic progress is key to the success of the therapeutic curriculum. Regular
assessments help identify areas for growth and ensure interventions are tailored to each learner’s needs. Progress is
measured through both qualitative (emotional resilience, behaviour changes, wellbeing tracker) and quantitative
(academic achievement) data, ensuring that learners benefit from a personalised approach that promotes long-term
success.
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Creating a safe and nurturing environment. A consistent, structured, and empathetic atmosphere helps learners feel
secure, reducing anxiety and making them more receptive to learning. This environment fosters positive relationships,
emotional regulation, and a sense of belonging, allowing learners to thrive both academically and emotionally.

18



Appendix C - Accreditations

Subject Entry Level Functional GCSE ASDAN Other
Skills
English Y Y Y
Maths Y Y Y
Science Y Y
History Y Y
Food Y
PE Y Coaching
Art Y

AQA Unit Awards & ASDAN short courses in over 25 different options.
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Appendix D - Lower Phase Long Term Plan - Blank Template

Sessio
ns per
Week

1 Science (6) 1 Name: Progression:

Topic: Weekly focus:

Art / 1 Name: Progression:
Design (6)

Weekly focus:
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History (6)

Name:

Progression:

Weekly focus:

Computing
(6)

Name:

Progression:

Weekly focus:
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PE (6) Name: Progression: Hurdles.
Weekly focus:
PSHE Name: Progression:

Weekly focus:
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2: Science (6) 1 Name: Progression:
Topic:

Weekly focus:

Art / 1 Name: Progression:
Design (6)
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Geography Name: Progression:
(6)

Weekly focus:
Computing Name: Progression:
(6)

Weekly focus:
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PE (6) Name: Progression:
Weekly focus:
PSHE Name: Progression:

Weekly focus:

25




Topic:

Science (6) Name: Progression:
Weekly focus:
Art / Name: Progression:
Design (6)
Weekly focus:
History (6) Name: Progression:
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Weekly focus:

Computing Name: Progression:
(6)

Weekly focus:
PE (6) Name: Progression:

Weekly focus:
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PSHE (6)

Science (6)

Name:

Progression:

Weekly focus:

Name:

Progression:

Weekly focus:
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Dinos
aurs

Art / Name: Progression:
Design (6)

Weekly focus:
Geography Name: Progression:
(6)

Weekly focus:
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Computing Name: Progression:
(6)

Weekly focus:
PE (6) Name: Progression:
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5:
Topic:

PSHE

Science (6)

Name:

Progression:

Weekly focus:

Name:

Progression:

Weekly focus:
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Art / Name: Progression:
Design (6)

Weekly focus:
Geography Name: Progression:
(6)

Weekly focus:
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Computing Name: Progression:
(6)

Weekly focus:
PE (6) Name: Progression:

Weekly focus:
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6:
Topic:

PSHE

Science (6)

Name:

Progression:

Weekly focus:

Name:

Progression:

Weekly focus:
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Art / Name: Progression:
Design (6)
History (6) Name: Progression:

Weekly focus:
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Computing Name: Progression:
(6)

Weekly focus:
PE (6) Name: Progression:

Weekly focus:
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PSHE

Name:

Progression:

Weekly focus:
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Appendix E - Upper Phase Long Term Plan - Blank Template

SUBJECT:

YEAR GROUP:

KEY ASSESSMENT OUTCOMES:

AO1

AO02

AO3

AO4

Sessions per Week

1

Progression:

Learner focus:
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1 Progression:
3 Learner focus:
4
5 -
1 Progression:
Learner focus:
6




1 Progression:

Learner focus:

1 Progression:

Learner focus:
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1 Progression:

Learner focus:
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Appendix F - Medium Term Plan - Blank Template

The Bridge Alternative Provision MTP

IHE BRIDGE

Alternative Provision

Inspire, Innovate, Imagine

“Our curriculum at The Bridge is underpinned by our core values. We aim fo provide a
curriculum that is inspirational, innovative and imaginative. Our children will learn
through our careful nurturing, to blossom into creative and responsible learners who
will demonstrate collaboration and perseverance in their learning whilst on their

Jjourney with us.”

Curriculum focus:

Subject:
Term:

Critical enquiry:

Wow moments:

NC objective:

NC objective:

NC objective:

NC objective:

NC objective:

Week 1 Week 2 Week 3 Week 4 Week 5 Week 6
Mekong (qur 7/8) 1: 1: 1: 1: 1: 1:

Intent: I can Intent: Intent: Intent: Intent: Intent:

2: 2: 2: 2: 2: 2:

Intent: I can Intent Intent Intent: Intent: Intent:

NC objective:
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AMAZON (Year 9)

DANUBE (POST

Intent:

2:
Intent:

NC objective:

Intent:

2:
Intent:

NC objective:

Intent:

2:
Intent:

NC objective:

Intent:

2:
Intent:

NC objective:

Intent:

2:
Intent:

NC objective:

Intent:

2:
Intent

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
Intent:

2:
Intent:

NC objective:

1:
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Intent:

Intent:

NC objective:

Intent:

Intent

NC objective:

Intent:

Intent:

NC objective:

Intent:

Intent:

NC objective:

Intent:

Intent

NC objective:

Intent:

Intent

NC objective:
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Appendix G - Lower Phase Weekly Overview - Blank Template

Weekly plan

Class:

WB:

Area of

Learning

Intent

Implementation

Impact

Learning Focus

Enquiry question

What will you do in the
lesson (INCLUDING
ADAPTATIONS)

Opportunities for SEMH/SMSC

Key questions

Evaluation and Next
Steps
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International dot day.(15th
ISeptember)

What does creativity,
courage and collaboration
look like across the world?

I understand how global
creativity, courage and
collaboration can work to
make a difference to the
world.

Additional notes-

Monday

Tuesday

Wednesday

Thursday

Friday
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Appendix H - Upper Phase Weekly Overview - Blank Template

Weekly plan Upper phase WB:
Area of Learning Intent Implementation Impact
Learning What will you do in the lesson (INCLUDING Opportunities for Key Evaluation and Next
Focus ADAPTATIONS) SEMH questions  |Steps
Enquiry
question

Develop group
Lesson 1

Develop Group
Lesson 2

Develop group
Lesson 3

Challenge group
Lesson 1
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Post 16

Lesson 1

Post 16

Lesson 2
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Additional notes-

Monday

Tuesday

Wednesday

Thursday

Friday
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